Unit Organizer Implementation Checklist

Teacher Heron A Observer
School: _TUu fﬁ Subject: £l Full Session or Partial Session
Date A5 Time Start: Time Stop:
Unit topic: L{Q Floct Vowels 1% day Subsequent days _ v/
U Tyrng 4 o M .
Directions: Put a check arkj(\% éjy each behavior that you observe. CK panaed “{‘@P Box 1
%/;V?r??{ /?f’h?}’l &ines
Cue
Th(i/teacher... ol
: Named the Unit Organizer or students named the unit g (i cad et ATUEN
v ___Explained or elicited (from most, some, one) how it will help mem"’;‘%m“b i ! %j
¥

A A Handed out blank Unit Organizers
/ __Explained expectations or elicited (from most, some, one)
§ Elicited information about content on the Unit Organizer that has been covered in the past. (from most,

' éfmmw? 10 psccd

some, one)
¢/ Used the Unit Organizer to introduce the new/current lesson
St
Do
Step 1: Create a context v Explained or elicited or the major
The teacher... relationships to be explored (from most,
v __Announced the name of the new unit or some, one)
elicited (from most, some, one) v Wrote the relationships in Section 6
v Wrote the name of the new unit in Section
1 Step 4: Frame Unit Questions
v/ Provided the name of the previous unit or The teacher...
elicited (from most, some, one) < Provided some important questions
¥ Wrote the name of the previous unit in «/_ Elicited questions from students that they
Section 2 would like to have answered (from most,
Elicited a summary of the previous unit some, one)
from students / Wrote the questions in Section 7
V/ Provided the name of the next unit or 7/ Added questions to the list
elicited (from most, some, one)
Wrote the name of the next unit in Section Step 5: Tie content to tasks
3 The teacher...
= Elicited predictions about the next unit v~ Reviewed the major activities and
from students (from most, some, one) assignments for the unit
v Elicited the relationship of the three units v Wrote the activities and assignments in
from students (from most, some, one) Section 8
vV Wrote a “Bigger Picture” statement in
Section 4
Step 2: Recognize content structures % (’57”&('16 &n";ij f?j Va%é}f Fﬁz/fn é

The teacher...
Explained the essence of the new unit or
elicited (from most, some, one)
v/ Wrote the essence of the new unit in the 4
Paraphrase Oval in Section 5 "/&/"V&i{f{f}/{(i; U Al
Enhances the explanation with a “grabber” ' ’
[ Introduced each of the major parts of the

unit : . g .
v Created a geometric shape on the map and \/130 XK & UR - cennecriony
filled it in for each major part of the unit C{(fféif‘de

/_ Created a line label for each part of unit [25(‘«{ ehas”

Step 3: Acknowledge unit relationships = adolecd ; @f)@»‘ggigwu,diw “fu UR
The teacher...
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Unit Organizer Device Checklist

Teacher H ¢ VG"" Observer
School: LU LG Subject:
Date L5014

Directions: Put a checkmark (¥) by each component that you observe.

Bigger Picture and Unit Names p. 7 in Unit Organizer guidebook
o/ Bigger Picture creates a context for students and is written in the Bigger Picture box.
(Idea or theme holds several units together or helps students understand what multiple units have in
common)
v/ __Current Unit Name provides a big idea for the unit and is written in the Current Unit box.
(May be a section of a textbook or name created by teacher or helps student tie together ideas and
information)
¥ Name of the previous unit is written Section 2.
v _Name of the next unit is written in Section 3.
Bigger Picture and Unit Names (previous, current, and next units) hang together and create a coherent
context for students.

Unit Map pp. 7-8 in Unit Organizer guidebook
/__Paraphrase is a clear translation of the main idea of the unit.
v_Paraphrase is written in words that the students can easily understand.
/__Paraphrase contains words that reveal the central idea that students will learn.
Paraphrase may be a definition of the main idea.
Paraphrase is short.
Content Map depicts how the content of the unit is organized.
Unit parts (bubbles) contain a few key words for each important part of the unit.
v/ __Unit parts (bubbles) are limited to the most important parts (generally 7 or less).

./ Lines are drawn between the shapes to show how the parts are related to the main idea.

./ Line labels on the lines show the relationships so that students can read the unit name, paraphrase,

/ and each unit part as a connected, complete sentence.
' Content structure of map is limiting (helps students chunk), connected, linear, hierarchical (shows
relationships), and simple,

Unit Relationships p. 8 in Unit Organizer guidebook
v/ Two or more major relationships listed in the Unit Relationships box show how the teacher wants the
students to think about key concepts in the unit (higher order thinking skills that are needed to
understand the unit).
v Relationships listed are reflected in the paraphrase, the unit parts, and the unit questions.

Unit Questions p. 8 in Unit Organizer guidebook

9 Four or five questions listed in the Unit Questions box and focus on the big ideas that students should
know by the end of the unit.

./ Questions are limited to the most important ideas (generally 4-5 questions).

v/ __Unit questions are coherent with the other parts of the unit.

Unit Schedule p. 8 in Unit Organizer guidebook
Major activities and assignments for the unit are listed (possibly) in the schedule box with proposed
dates.
/__Activities and assignments are linked to the mapped parts of the unit and support the learning of the
unit.

Unit Organizer Routine Device Checklist




Expanded Unit Map and Questions
(Mark if used and mark NA if not used.) p. 8 in Unit Organizer guidebook
Expanded map provides a more detailed understanding of the unit concepts.
i Map meets all of the criteria for unit map above (limited to most important information, lines, line
. labels, coherent with other parts of unit),
./ Shapes (square, diamond, etc.) show different levels of subtopics and clearly show how all of the parts

are related.
New unit questions meet the criteria above.

Overall
Unit Organizer makes abstract and complex ideas more concrete and understandable.
/__ Information on the device is spaced well (not too much, not too crowded).
/__ The entire unit is coherent.

Comments:

Unit Organizer Routine Device Checklist
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